
0 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Wydawnictwo Wyższej Szkoły Agrobiznesu 

w Łomży 
 

 

 

 

 

 

 

 

NAUKI SPOŁECZNE I HUMANISTYCZNE 

 

 

 

 

 

2022 

Nr 86 

ZESZYTY 

NAUKOWE 



 

 

 

 

 
 

Wydawnictwo Wyższej Szkoły Agrobiznesu w Łomży 

 

 

 

 

Seria: 

 

Zeszyty Naukowe 

 

Nr 86 
 

 

 

 

NAUKI SPOŁECZNE I HUMANISTYCZNE 

Redaktor prowadzący: dr Wiesław Zawadzki 

 

 

 

 

 

Łomża 2022 

ISSN 2300-3170 

 



2 

 

WYŻSZA SZKOŁA AGROBIZNESU W ŁOMŻY 

ACADEMY OF AGROBUSINESS IN LOMZA 
 

RADA NAUKOWA: 

prof. zw. dr hab. Zofia Benedycka - Wyższa Szkoła Agrobiznesu w Łomży, prof. nadzw. dr 

hab. Roman Engler - Wyższa Szkoła Agrobiznesu w Łomży, prof. nadzw. dr hab. n. med. Jacek 

Ogrodnik - Wyższa Szkoła Agrobiznesu w Łomży, gen. prof. zw. dr hab. n. med. Jan Krzysztof 

Podgórski (Warszawa), prof. zw. dr hab. Franciszek Przała - Wyższa Szkoła Agrobiznesu w 

Łomży, prof. zw. dr hab. Czesław Miedziałowski - Politechnika Białostocka, Wyższa Szkoła 

Agrobiznesu w Łomży, dr Krzysztof Janik - Krakowska Akademia im. Andrzeja Frycza 

Modrzewskiego, płk dr hab. Tomasz Kośmider, prof. ASzWoj. - Akademia Sztuki Wojennej, 

prof. dr hab. Śeljuto Bronisłava Vasilevna - Uniwersytet Rolniczy w Mińsku (Białoruś), dr hab. 

Gabliowska Nadeżda - IwanoFrankowski Uniwersytet Nafty i Gazu (Ukraina), prof. zw. dr hab. 

Povilas Duchovskis Oddział Rolnictwa i Leśnictwa Litewskiej Akademii Nauk (Wilno – Litwa), 

prof. zw. dr hab. n. med. Eugeniusz Tiszczenko – Uniwersytet Medyczny w Grodnie, (Grodno 

– Białoruś), dr John Mulhern - Ogród Botaniczny Dublin (Cork – Irlandia), prof. dr hab. Jan 

Miciński – Uniwersytet Warmińsko - Mazurski w Olsztynie, dr hab. Sławomir Kocira - 

Uniwersytet Przyrodniczy w Lublinie, prof. dr hab. Bożena Łozowicka - Instytut Ochrony Roślin 

w Poznaniu, prof. dr hab. Edward Gacek - Centralny Ośrodek badania Odmian Roślin 

Uprawnych, prof. zw. dr hab. Leonid Kompanets – Uniwersytet Łódzki, dr hab. Edward 

Oczeretko - Politechnika Białostocka, prof. zw. dr hab. inż. Przemysław Rokita – Politechnika 

Warszawska, prof. zw. dr hab. Czesław Miedziałowski - Politechnika Białostocka, prof. dr hab. 

Wacław Romaniuk - Instytut Technologiczno Przyrodniczy w Falentach, prof. dr hab. Stanisław 

Benedycki - Wyższa Szkoła Agrobiznesu w Łomży, prof. zw. dr hab. n. med. Zbigniew 

Puchalski – Wyższa Szkoła Medyczna w Białymstoku, prof. dr hab. Michał Gnatowski - 

Wyższa Szkoła Agrobiznesu w Łomży, dr hab. inż. Zbigniew Zbytet prof. PIMR – Przemysłowy 

Instytut Maszyn Rolniczych, dr hab. Mariola Grzybowska–Brzezińska – Umniwersytet 

Warmińsko-Mazurski w Olsztynie, dr hab. Agnieszka Brelik – Zachodniopomorski Uniwersytet 

Technologiczny w Szczecinie 

 

KOMITET REDAKCYJNY 

Redaktor naczelny - dr inż. Piotr Ponichtera, Sekretarz - dr inż. Jolanta Puczel, Redaktor 

statystyczny – dr hab. Dariusz Załuski, Redaktor językowy – mgr Alina Brulińska, Redaktor 

językowy – mgr Irina Kultijasowa (język angielski), Redaktor językowy – mgr Irina 

Kultijasowa (język rosyjski), Redaktor techniczny: dr inż. Piotr Ponichtera 

 

 

NAUKI SPOŁECZNE I HUMANISTYCZNE 

 

Redaktor prowadzący:  

dr Wiesław Zawadzki 

 

 

RECENZENCI: 

 

dr hab. Andrzej Borusiewwicz prof. WSA 

dr Agnieszka Łapińska  

dr Grzegorz Olszewski 

dr Iwona Borawska  

dr inż. Ireneusz Żuchowski 



 

 

 

 

ZESZYTY NAUKOWE 

WYŻSZA SZKOŁA AGROBIZNESU W ŁOMŻY 

 

Skład wykonano z gotowych materiałów dostarczonych przez Autorów.  

Wydawca nie ponosi odpowiedzialności za dostarczony materiał graficzny.  

 

 

 

ISSN 2300-3170 

 

Copyright © by Wyższa Szkoła Agrobiznesu w Łomży 

Łomża 2022 

 

 

Wszelkie prawa zastrzeżone. Publikowanie lub kopiowanie w części lub w całości  

wyłącznie za zgodą Wydawcy. 

 

 

 

Wydawnictwo Wyższej Szkoły Agrobiznesu w Łomży 

18-402 Łomża, ul. Studencka 19 

Tel. +48 (86) 216 94 97, fax +48 (86) 215 11 89 

E-mail: rektorat@wsa.edu.pl



4 

 

SPIS TREŚCI 

1. Nataliia Lashuk 

The use of discussion as an active method of teaching a foreign language for 

university students……………………………………………..……………….…....6 
 

2. Oksana Liaska 

Realization of the potential of distance learning in the context of modernization  

of the higher education system...…..……………………………………………….18 
 

3. Nataliia Makovetska 

Conceptual and terminological research field of features of distance professional 

training of future specialists of tourist and hotel-restaurant sphere.......…………...26 
 

4. Nataliia Myronchuk 

Formation of self-organization competence in professional activity of future 

teachers in the context of educational changes and innovations..……...……….…33 
 

5. Oksana M. Palyliulko 

Peculiarities of adaptation of educators with special needs to the conditions of 

higher education…..…....................................................................…………….…44 
 

6. Vita Pavlenko 

Development of creativity in out-of-school educational activities in Poland.…….52 
 

7. Oksana Piddubna 

Formation of creative activity of an individual and development of his/her  

practical skills by the means of integrated complex approach while performing 

painting art tasks….……………………………………………………..….……..60 
 

8. Antonina Plechko 

Testing as the form for knowledge check of higher education seekers under  

distance learning conditions in Ukraine….…………………...…………………..69 
 

9. Lesya Sheludchenko 

Forming competencies of receivers of higher education of technical specialties  

in the context of environmental conservation in conditions of constant  

development of the society…………………………………...…………….……..80 
 

10. Olha Stashuk 

Search for organizational and methodological capabilities of higher educational 

institutions in Ukraine to implement the principles of dual education.…….……..89 
 

11. Anna Chernyshova 

The main mechanisms of preparing primary school teachers for teaching 

choreography……………………………..….….…………………….….……...102 
 

12. Inna Chuieva 

Innovative approaches of teaching the discipline “Technologies in tourism 

activity”..………………………………………………………………………...112 
 

13. Olha Haliieva 

Organization of an empirical study of the problem of development of state  

anxiety self-regulation in psychologists-to-be in the conditions of learning 

activity…..…..…………………………………………………………………..126 
 



 

 

 

 

5 

14. Svitlana Hrebinska 

Developing pedagogical skills of a teacher of a professional pre-higher education 

institution as a basis of his competence...………………...….………….……....135 
 

15. Oleksandr Kadeniuk 

The academic subject “history” in the worldview formation of the modern  

students ….……………………………………………………………….……..146 
 

16. Olena Kazannikova 

Sanatorium school as a training base for training specialists for the system of 

inclusive education of Ukraine………………………………………....….……155 
 

17. Diana Kirika 

Legal education in the context of shaping a competitive professional…...……..166 
 

18. Tetiana Krachan 

Improving the educational process during the study of chemical disciplines…...175 
 

19. Ruslan Kravets 

Professional requirements for a foreign language teacher’s competence in the 

context of internationalisation of higher education institutions.………….……..185 
 

20. Andrii Kryskov 

Ukrainian higher education institutions in Czechoslovakia in the interwar period 

(1919-1938)….…….……………………………………………………………195 
. 

21. Eduard Kryvolapov 

Theoretical and methodological principles of professional training of future 

specialists in tourism safety…………………………...….………………….….210 
 

22. Marharyta Kudinova 

Empirical study of stress resistance levels of students with special  

educational needs……………………………………………..….……….…….225 
 

23. Wiesław Zawadzki, Mariusz Sakowski 

5 lat WOT- ocena koncepcji odtworzenia Obrony Terytorialnej..……….…….235 

5 years of Territorial Defense Forces - evaluation of the concept of restoring  

the Territorial Defense 
 

24. Wiesław Zawadzki, Mariusz Sakowski 

Podwaliny utworzenia w 2017r. Wojsk Obrony Terytorialnej  

– rys historyczny XX i XXI w..……….…………………………………….….250 

The foundations for the creation in 2017 of the Territorial Defense Forces 

- historical outline of the 20th and 21st centuries 

 

Regulamin nadsyłania i publikowania prac w Zeszytach Naukowych WSA ……….…262 

Wymagania wydawnicze - Zeszyty Naukowe WSA …………………………………..264 

Procedura recenzowania prac naukowych nadsyłanych do publikacji  

w Zeszytach Naukowych Wyższej Szkoły Agrobiznesu ……………………………....266 

Załącznik nr 1 - oświadczenie autora …………………………………………………..267 

Załącznik nr 2 - deklaracja konfliktu interesów ………………………………………..268



185 

 

ZESZYTY NAUKOWE WSA w Łomży 86, s. 185-194 
data przesłania 12.10.2021 akceptacji artykułu 20.05.2022 

 

 

Ruslan Kravets1  

ORCID ID: https://orcid.org/0000-0002-7459-8645 
1 Vinnytsia National Agrarian University 

 

 

PROFESSIONAL REQUIREMENTS FOR A FOREIGN LANGUAGE 

TEACHER’S COMPETENCE IN THE CONTEXT OF 

INTERNATIONALISATION OF HIGHER EDUCATION  

 

 

Summary 

 

In the context of internationalisation of higher education institutions the components of 

professional skills and requirements for professional competence of a foreign language teacher 

have been characterized in the article. The professional competence of a foreign language 

teacher is an integral quality of the personality. It is manifested in a set of competencies such 

as: professional (didactic, psychological, methodological), linguistic (philological), 

communicative, informational, socio-cultural, project, reflective. These competencies ensure 

the efficiency of the professional activity of a foreign language teacher and meet the 

requirements for the foreign language teacher’s professional competence in the context of 

internationalisation of higher education institutions.  

Keywords: competence, internationalisation, higher education, foreign language. 

 

Introduction 

 

Global changes in political, economic, cultural and other spheres of the society have a 

great impact on the training of specialists in various fields. Nowadays the society demands from 

the young specialist readiness to solve the problems of theoretical and practical significance, 

further professional and career growth, competitiveness in the changing conditions of the labour 

market. The current stage of development of higher education is characterised by a radical 
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change in the socio-cultural and educational context of foreign language teaching. First of all, 

it is explained by the growing need for intercultural communication and integration of all social 

spheres. In its turn, this encourages modern pedagogy to rethink educational concepts, requires 

significant changes in approaches to foreign language teaching, revising its purpose and 

content, introducing new technologies, improving teaching methods and techniques, finding 

new, effective teaching forms in internationalisation of higher education institutions. The 

expected efficiency of the educational process is possible only in case of the high professional 

competence of each foreign language teacher. Consequently, the issues of professional 

competence and its components, as well as teachers’ creative approaches to their professional 

activities do not lose relevance. 

 

Purpose, subject and research methods 

 

Issues of further development of the theory of professional competence in general and 

its separate components, the actualisation of this theory considering representatives of various 

professions are constantly in the centre of scientists’ attention. Competence is one of the main 

conditions for the development and awareness of the motives of professional activities, the 

focus on self-affirmation in the professional sphere, the realisation of creative and scientific 

potential, the growth of authority. 

In the context of internationalisation of higher education institutions issues of a foreign 

language teacher’s professional competence have been researched by such scientists as 

V. Barkasi [1], S. Ivanenko [4], M. Kokor [5], V. Kostenko [10], I. Solohor [10], 

O. Vlasiuk [11]. The competence approach in education, as an important factor in ensuring 

quality training, has been viewed in works of D. Lenzen [7], S. Nikolaieva [9], 

O. Voloshyna [12]. The problem of forming a teacher’s professional competence, its essence 

and structural components have been described by O. Bihych [8], H. Boretska [8], 

N. Borysko [8], N. Kucherenko [6], O. Muliar [3], T. Zhalko [3]. And meanwhile, the issue of 

the components of a foreign language teacher’s professional competence has not been enough 

studied, therefore today there is a contradiction between the society’s requirements for foreign 

language teachers and the quality of their professional training in higher education. The solution 

of this contradiction has encouraged choosing this topic of the article. 

The purpose of the article is to characterise the components a foreign language teacher’s 

professional competence and requirements for the professional competence in the context of 

internationalisation of higher education institutions. 
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Research results 

 

The gradual transformation of Ukraine into a more open society has stimulated the broad 

development of international cooperation. It has significantly strengthened the recognition of 

the need to master one or more foreign languages of international communication by various 

social groups, which, in turn, affected the social status of a foreign language as an academic 

discipline and placed even greater responsibility on the professional competence of foreign 

language teachers. Moreover, the spread of new information technologies, among which 

computer networks and the ability to access the Internet play a significant role, places special 

demands on the training of foreign language teachers, linking their image with the professional 

of an innovative type. 

In the conditions of the new educational paradigm the training of teachers of a new type 

becomes the main condition for the revival not only of education but also of the entire national 

culture, its integration into the European community. 

The current social situation raises the issue of teacher training in a qualitatively new 

way – in the context of internationalisation of higher education institutions. It requires scientific 

reconsideration of the system of values, formation of teachers’ professional competence, 

actualises the search for optimal organizational forms of this process in higher education. 

The Council of the European Union has determined key competences which 

professionals need today. They are literacy competence, multilingual competence, 

mathematical competence and competence in science, technology and engineering, digital 

competence, personal, social and learning to learn competence, citizenship competence, 

entrepreneurship competence, cultural awareness and expression competence [2]. 

In light of the above mentioned we define a foreign language teacher’s professional 

competence as the unity of the psychological, theoretical and practical readiness and ability to 

conduct successful pedagogical activities in foreign language teaching. 

According to S. Nikolaieva, a foreign language teacher’s competence is formed by: four 

blocks of competences: 1) foreign language communicative competence, which includes 

language, speech and socio-cultural competencies; 2) professional competence, combining 

philological, psychological, pedagogical and methodological competencies; 3) foreign 

language professional-communicative competence, in which language professionally-oriented 

competency, speech professionally-oriented competency and socio-cultural professionally-

oriented competency are synthesised; 4) general competence, which combines instrumental, 

interpersonal and systemic competencies [9]. These competencies are considered essential for 
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a foreign language teacher in higher education, but their list needs to be supplemented and 

expanded given the peculiarities of the educational process at higher education institutions. 

The communicative competence is the most researched. The foreign language 

communicative competence includes the ability to perform a speech act, which implements 

communicative-speech behaviour on the basis of phonological, lexical-grammatical, 

sociolinguistic knowledge and skills according to the outlined tasks, problems and situations. 

However, this competence not only implies mastery of all types of speech activity, but also the 

culture of written and oral communication [7]. 

In the conditions of internationalisation of higher education institutions and expansion 

of intercultural contacts, the sociocultural competence of a foreign language teacher comes to 

the fore, because it should encourage students not only to master a foreign language as a means 

of communication, but also to interact efficiently with other languages and cultures. In this 

context the content of the concept of “culture” contains information about the social 

environment, cultural stereotype of the society, the content and internal hierarchy of its social 

memory (value system, national heroes), practical semiotics (rules of conduct), 

ethnopsychological characteristics of the nation, spiritual culture (worldview, religious and 

moral characteristics), paremiology, connotations [6]. 

Actually, a foreign language teacher’s professional competence involves an organic 

combination of knowledge of didactics, psychology and methods of teaching a foreign language 

in general and its specific functional registers. This competence is also widely known in the 

field of innovation in the field of specific teaching methods, in the use of various modern 

educational technologies, teaching tools, forms and methods for work with students. 

In higher education a foreign language teacher’s professional competence is largely 

formed by the qualities which promote communication with students, determine the speed and 

degree of mastery of the relevant necessary skills. Such highly qualified and competent teachers 

understand their social responsibility, successfully plan and continuously develop their 

activities and perform as key figures in forming the professional competence of students. 

Information competence is defined as an integral component in the structure of 

professional competence of a university lecturer  and considered as: 1) the ability to search 

independently and process the information necessary for qualitative and quick solution to 

professional tasks; 2) the ability to group activities and cooperation with the use of 

communication technologies for achieving professionally significant goals; 3) readiness for 

self-development in the field of information technologies and awareness of the need for 

continuous training and self-realisation in the process of the professional activity [8]. 
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Taking into consideration that a defining characteristic of a university teacher’s 

professional activity appears as a high degree of combination of scientific and educational 

components with involvement of students in researches, then project competence is not only 

the ability to design educational process and predict its results, but also to design and predict 

scientific activity and scientific work of students. 

Effective, productive research activities are possible under the conditions of the formed 

cognitive-intellectual and research competence. The first covers a set of theoretical knowledge, 

practical skills, attitudes, experience, personal qualities which enable conducting search, 

heuristic activities, acquiring new knowledge, making decisions independently. The second 

involves mastering scientific thinking, the ability to observe and analyse, to hypothesize for 

solving controversial issues, to conduct research, analyse scientific literature. A teacher’s 

reflective competence is the ability to analyse the results of activities, to form an individual 

pedagogical style, to achieve adequate professional and personal self-esteem, to project their 

efforts in the field of professional growth and continuous self-improvement [10]. 

Thus, the analysis of the scientific literature has helped us to find out that there are 

different approaches to disclose the essence and content of the concept under consideration. In 

our opinion, a foreign language teacher’s professional competence is an integral entity of the 

personality, which includes a set of cognitive-technological, social, multicultural, 

autopsychological and individual components needed for successful teaching, taking into 

account the specifics of the discipline taught. The specific of a foreign language teacher’s 

competence is the existence of the formed foreign language communicative competence, which 

is a part of the cognitive-technological component. 

A graduate who has received a master’s degree in pedagogy must be ready to solve 

educational and research problems focused on research work in the subject area of knowledge; 

use modern technologies of collection, processing and interpretation of the received 

experimental knowledge; apply modern research methods in psychological and pedagogical 

education; analyse academic outcomes in different types of education institutions; design and 

implement the teaching of new content of disciplines in practice; diagnose the educational 

attainment. The graduate’s activities are aimed at psychological support of educational systems 

by providing psychological assistance to participants in the educational process at education, 

research institutions, families, etc. Graduates with a master’s degree in this area must be 

prepared to perform the following professional activities in accordance with the level of their 

qualification: scientific-research; teaching; correctional-developmental; consulting; cultural-

educational; organisational-educational; socio-pedagogical [1]. 
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We interpret professional competence as a set of theoretical knowledge of pedagogy, 

psychology, methods of foreign language teaching, applied linguistics and skills of their 

practical use. The concept “knowledge” as a component of a foreign language teacher’s 

professional competence can be defined in terms of its content and means of its knowledge 

transfer. The content of professional knowledge is a conceptual-factual component of 

educational material, that includes interrelated facts, patterns, theories, generalisations and 

terms. 

In current conditions of open access to almost any information, the professionalism of 

the teacher’s knowledge is already determined not only by the content of this knowledge, but 

also the ability to transfer it in a way which promotes interaction, discussion, dialogue, 

argumentation. It follows that, along with knowledge of scientific facts, the teacher needs 

knowledge of interactive technologies for data processing. 

That is why basic teacher preparation is often seen as “practical theorizing”, which 

focuses on solving the fundamental problem of the relationship between theory and practice in 

teacher training. According to this viewpoint the professional training of future teachers is 

associated with the critical study, improvement and experimental use of ideas from various 

sources, including, on the one hand, knowledge and skills of experienced teachers, examples of 

pedagogical work, on the other – a variety of theoretical and research literature, i. e. theorizing 

practice and practicing theory [12]. 

It should be mentioned that the process of acquiring professional knowledge is closely 

related to the development of professional thinking, through which students are able to identify 

significant peculiarities of pedagogical facts, phenomena, situations, argue them, predict the 

outcome, and make their own decisions. According to the hierarchy of mental actions, there are 

five levels of students’ professional knowledge: 

- understanding: students can define and interpret the essence of basic professional 

concepts on basis of their categorical analysis; 

- application: students use knowledge of the essence of basic professional concepts in 

standard situations under the guidance of a teacher; 

- analysis: students compare the main categories, determine the relationship between 

them, use the acquired knowledge in non-standard situations; 

- synthesis: students establish logical and structural dependency between the basic 

pedagogical concepts, develop reference schemes of questions, make speeches, messages; 

- assessment: students assess the value of the material in a holistic system of 

professional knowledge, based on clear evaluation criteria [11]. 
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Consequently, the main property of professional knowledge is the awareness of the 

motivation to choose teaching methods. Skills in the system of professional training of foreign 

language teachers is the ability to perform pedagogical actions independently on the basis of 

mastering tools and techniques and the application of acquired knowledge in practice. 

Modelling the content and structure of teaching activities has made it possible to identify 

eight types of skills: 1) design (the ability to design, plan any type of work); 2) adaptive (the 

ability to apply your plan in specific educational conditions); 3) organisational (the ability to 

organise any type of work); 4) motivational (the ability to motivate students to conduct 

educational activities); 5) communicative (the ability to communicate); 6) the ability of control 

and self-control; 7) cognitive (the ability to conduct research work); 8) supplementary (the 

ability to sing, draw, play a musical instrument, etc.) [4]. 

The modern approach implemented by the Council of the European Union is based on 

the communicative needs of students and the use of tools and methods which will help students 

satisfy these needs and meet their characteristics as students. However, it is promising to present 

different areas, which will contribute to a deep understanding of the complex diversity of 

language education. Therefore, the current issues of foreign language teacher training are the 

analysis of goals, content, basic techniques and teaching tools in different methods of teaching 

foreign languages, determining the feasibility of using a technique / method in a particular 

pedagogical context, finding and adapting new technologies, and developing their own 

professional style of foreign language teaching. To do this, students should be actively involved 

in classroom and extracurricular activities, seminars, workshops, colloquia, conferences on 

these issues, which will enable the mobilisation of future specialists’ creative potential, personal 

and professional realisation and self-realisation in the educational process [5]. 

Expanding and updating teaching methods is an ongoing process of the European 

education system. Initiatives in the field of basic and lifelong learning, focusing on current 

topics, such as the process of learning a foreign language or intercultural dimension, are 

becoming more widespread, and equally contribute to the academic freedom of institutes and 

universities offering such programmes. Even if the Ministry of Education and Science continues 

to use the guidelines for the content of training modules, the institutions responsible for teaching 

the staff are ones which set the course schedule, the relationship between theoretical and 

practical, the degree of integration of recent research or the importance given to some related 

academic subjects such as linguistics, psychology, pedagogy and civilization. 

Such skills, based on personal experience, cannot be developed in situations other than 

authentic ones, so we consider it necessary to include in the curriculum of foreign language 
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teachers’ courses focused on different types of pedagogical practices, but also using methods 

of work which stimulate expression of personal and social skills such as autonomy or teamwork. 

The proposed curricula should focus on non-integrating content with three dimensions: 

knowledge of the target language and culture (cognitive dimension), behaviour versus the target 

culture (affective dimension) and communication skills (pragmatic / conversational) [3]. 

A key aspect of curriculum reform remains the education of future foreign language 

teachers who are able to provide skill-based teaching, as well as true multilingualism experts, 

taking into consideration the awareness of the inherent multiplicity of each culture and the 

defining synergy of foreign language learning. So, the new learning routes available to students 

focus on three main aspects: 

- linguistic skills, B2 – C1 CEFR level for primary and pre-school teachers, C1 – C2 for 

secondary education, respectively. Courses dedicated to this goal will be designed on the 

principle of direct study of reality, emphasizing not only functional language skills, but also 

development of intercultural skills and promotion of effective independent lifelong learning; 

- pedagogical and methodological skills referencing rather “traditional” areas (for 

example, understanding the process of early foreign language learning, aspects of educational 

planning, students’ needs, etc.), as well as new multilingual and intercultural trends in this field; 

- skills of meta-pedagogy and reflective practice in terms of creating the capacity for 

critical analysis and selective use, depending on the goals of various tools and methods 

available to foreign language teachers. 

Thus, it is recommended for teachers to monitor and assess constantly their own practice 

for increase the efficiency and attractiveness of the educational process. 

 

Conclusions 

 

A foreign language teacher’s professional competence is a set of professional and 

pedagogical competencies which ensure the readiness of the graduate to conduct professional 

activities at a proper level in accordance with the sectoral qualifications framework and 

subsequent professional growth. The level of a foreign language teacher’s professional 

competence is determined by the formed level of basic professional competencies related to the 

willingness and ability to implement the goals of foreign language teaching, taking into 

consideration modern social requirements and real educational conditions. 

According to the educational-qualification characteristics, a foreign language teacher 

has to: teach students; organize extracurricular activities of students; to conduct methodical 
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work; work with parents; implement educational-scientific activities (improve skills). At the 

same time the scientific research shows that a foreign language teacher must be able to 

implement the following basic functions: the communicative-educational function, that consists 

of information, motivation, stimulation and control-correcting components; the educational 

function, i. e. to solve moral, cultural and aesthetic problems, labour education of students by 

foreign language means, taking into consideration the peculiarities of the degree; the 

developmental function, i. e. to predict the ways of forming and developing intellectual and 

emotional spheres of students’ personalities, their cognitive and mental abilities in the process 

of mastering the foreign language communicative competence; the educational function,  that 

helps students master the learning skills, expand their worldview, find out about themselves 

and another system of concepts through which other phenomena can be understood. For 

successful implementation of the above described functions in the educational process, a 

foreign language teacher must have certain competencies. The main ones are socio-

psychological competence, professional-communicative competence; philological competence; 

general pedagogical professional competence (psychological, pedagogical and 

methodological); general cultural competence and competence in professional self-realisation. 
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