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The formation of skills of cognitive and research
activities in children is not automatic, but under the
guidance of an adult the educator takes a leading posi-
tion as a mentor, a guide to the world of knowledge
through experimentation. Thus, the teacher is directly
involved in the study, but does so in such a way as to
give preschoolers the impression of working together
with him as an equal partner; the teacher manages the
process so that children have a sense of joy of self-dis-
covery. In the process of research activities with elder
preschoolers, the adult must follow three unwritten
rules: the interaction of the teacher and actions only in
the system of “partnership and cooperation”; exchange
of experience; the educator's appeal to the children for
help (“I don't understand, for some reason I can't”). In
our opinion, such a position is extremely necessary in
the process of cognitive research activities with “spe-
cial” children. Such interaction with adults helps them
feel independent and competent, so it is desirable to
systematically work with parents of children to make
them follow the established system of relationships.

In summary, we can state that the organization of
cognitive research activities for children, and especially
for “neuro-different” children, is not only possible but
also necessary. This is mainly due to the individual
characteristics that are common to all children with dis-
abilities. Therefore, the search for and implementation
of innovative and effective forms, methods and tech-
niques of teaching (the cognitive research has such a
function) is one of the necessary means to increase the
level of educational process in the work of the educator.
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MODELING OF COMMUNICATIVE SITUATIONS OF FUTURE PROFESSIONAL ACTIVITY IN
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Annomauus.

B cmamve npe()cmaeﬂeua mexHoJ02usl KOHmMeKCmMHo20 06yll€Hu}l. Paccmompeybl pasiudrsle cocmasjiAdrowue
OAHHOU MEeXHONI02UU U nymu ee ucnojib3068AaHusl 6 06pa3060meﬂbHOM npoyecce. H€]lb10 cmamou OblL AHAIU3 MeX-
HOJlIO2UU KOHMEKCMHO20 06y'~l€HM}Z Uu ee ucnosb308aHue 6 npoyecce d)OpMMpOBaHM}Z npO¢€CCMOHCUZbHOﬁ KOMMYHU-
KamueHou KomnemeHyuu Cmy()eHmoe azpapHsvlx cneuuaﬂbﬂocmeﬁ‘

Abstract.

The article presents the technology of contextual learning. Various components of this technology and ways
of using it in the educational process are considered. The purpose of the article was to analyze the technology of
contextual learning and its use in the process of forming the professional communicative competence of students

of agricultural specialties.

Kniouesvie cnosa: xonmexcmnoe obyuenue, mexnonozus Case-Study, unnosayus, unnosayus ¢ 0o6pazoea-
HUU, Nedazo2uyecKas mexHoio02us, npogheccuoHaNbHAsI KOMREeMeHMHOCb.
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The formation of communicative professional
competence is a component of general professional
training and is carried out during 4 years of study in the
study of such disciplines as "Foreign language for pro-
fessional purposes (English)" and "Business Ukrainian
language", which is included in the list of compulsory
disciplines of the humanities. When selecting educa-
tional technologies and building the educational pro-
cess, it is necessary to comply with legislative and reg-
ulatory documents of the Ministry of Education and
Science of Ukraine, as well as international documents
and agreements relating to higher education institu-
tions. When forming the communicative professional
competence of students of agrarian specialties it is nec-
essary to be guided by a number of conditions. There-
fore, in our opinion, the concept of pedagogical condi-
tion should be considered first of all. The concept of
"pedagogical condition™ includes two components
"pedagogical” and "condition". A large explanatory
dictionary of the modern Ukrainian language gives the
following interpretation of these terms: “pedagogical” -
which meets the rules, requirements of pedagogy [10,
p.713]. Macmillan interprets the concept of "pedagogi-
cal" as correlated with educational methods and princi-
ples [3, p. 1045]. The concept of "condition™ is broader
and is considered in many social sciences: pedagogy,
psychology, philosophy, sociology, and so on. For ex-
ample, the Great Explanatory Dictionary of the modern
Ukrainian language interprets this concept as follows:
"condition™ - a necessary circumstance that allows the
implementation, creation, formation of something or
contributes to something [10, p.1295]. The philosophi-
cal dictionary defines: "condition™ is that on which the
other conditioned depends; an essential component of
objects (things; their states, interactions), from the pres-
ence of which the existence of a certain phenomenon is
determined [23, p.707]. The Longman Language Acti-
vator explains the term "condition" as "a thing that you
must fulfill or achieve in order to be able to do or have
something™ [5, p.220]. Having analyzed the existing
definitions, in our study, under the pedagogical condi-
tions we will understand: a set of circumstances that
contribute to the effective use of innovative technolo-
gies in the formation of communicative professional
competence of students of agrarian specialties. M. Li-
sovyi, researching the problem of formation of profes-
sional speech of future medical workers notes that for
the formation of professional speech of medical stu-
dents it is important to take into account and adhere to
the basic principles of language learning: - unity of de-
velopment of speech and thinking; - connection of oral
and written speech; - connection of the practice of
forming the culture of professional speech with the the-
ory of linguistics; - the connection of the formation of
the culture of professional speech with the study of hu-
manities and special disciplines.

N. Logutina considered the conditions for the for-
mation of readiness for professional foreign language
communication in future managers of foreign agrarian
activity, she referred to the most important conditions:

- promoting students' awareness of the role of profes-
sional foreign language communication in the foreign
agrarian activity of the manager; - implementation of a
contextual approach to the educational process; - use of
forms and methods of interactive learning; providing
reflexive analysis by future managers of their own com-
munication capabilities [18, p. 112].

V. Liventsov in order to improve the culture of
professional communication of future managers identi-
fies the following pedagogical conditions:

- formation of students' reflective attitude to the
communicative aspect of future professional activity,
focus on self-improvement of methods and techniques
of business communication;

- the use of group forms of organization of educa-
tion, built in accordance with the principles of socio-
psychological training;

- the use of story-role and business games as meth-
ods of active learning, modeling the social context and
the main ways of communication of the manager in sit-
uations of professional interaction;

- development of perceptual, interactive and com-
municative skills of students simultaneously with the
correction of their value orientations in the field of pro-
fessional communication;

- teacher's orientation to the dialogical form of ed-
ucational interaction with students, which provides a
favorable psychological microclimate in the group, the
atmosphere of creativity and spontaneity during clas-
ses, emotional contact with students [17, p. 119].

Based on our proposed definition and analysis of
psychological and pedagogical literature, we have iden-
tified the pedagogical conditions for the formation of
communicative professional competence of students of
agrarian specialties:

1. modeling in the educational process of commu-
nicative situations of future professional activity;

2. professional and communicative orientation of
information and communication technologies;

3. ensuring the subjective position of students in
the process of professional communicative training.

The next step is to choose the justification of our
chosen conditions. During the selection we were guided
by the following criteria:

- innovation;

- efficiency;

- easy to conduct;

- highly adaptability.

We will reveal more widely the requirements
specified by us. I. Dychkivska, sharing V. Zagvyazyn-
sky's opinion, states that “new in pedagogy is not only
ideas, approaches, methods, technologies that have not
been put forward in such combinations, or it has not
been used, but also a set of elements or separate ele-
ments of the pedagogical process , which have absorbed
a progressive principle, which allows in changing con-
ditions and situations to effectively solve the problem
of upbringing and education [13, p.19]. G. Selevko
notes that modern pedagogical technologies exist in a
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competitive environment and must be effective in re-
sults and optimal and guarantee the achievement of a
certain standard of learning [21, p.17]. Therefore, we
understand efficiency as the ratio of time, money, effort
and the result obtained. A large explanatory dictionary
of the modern Ukrainian language interprets the terms
"easy" - without complications, simply "[10, p. 483],
and "implement" - to put something into action, in prac-
tice "[10, p.161]. In our opinion, ease of implementa-
tion is the absence of complex obstacles to the use of
technology. High adaptability - the ability of technol-
ogy to quickly assimilate into the existing learning en-
vironment. Based on the analysis of psychological,
pedagogical, methodological and linguistic literature,
we have substantiated and built a model of formation of
communicative professional competence of students of
agrarian specialties, which we consider as a holistic
system.

The model developed by us includes such inter-
connected components as components of communica-
tive professional activity: motivational-target, orienta-
tion-cognitive, functional-activity and evaluation-cor-
rective, criteria of their estimation and levels of
formation (high, average, low), and also pedagogical
conditions formation of communicative professional
competence of students of agrarian specialties. Let's
consider the conditions specified by us in more detail.
Modeling situations of future professional activity is re-
flected in the technology of contextual learning. This
technology in domestic pedagogy was developed by A.
Verbytsky. Although it was first used in the United
States at Harvard University. This technology is de-
signed to increase the efficiency of education in higher
education and combines training in specially modeled
professional situations. A. Verbytsky noted that:
“Training in which with the help of the whole system
of didactic forms, methods and means the subject and
social content of the future professional activity of a
specialist is modeled, and his assimilation of abstract
knowledge as sign systems is imposed on the outline of
this activity, we call sign- contextual, or simplified con-
textual learning ”[11, p.33]. In foreign pedagogy, the
technology of contextual learning is often called "Case-
Study", which literally means - the study of the situa-
tion, case. Many domestic scholars have dealt with the
issue of context and contextual learning. In particular,
the psychologist O. Tikhomirov [22] considered the
differences between contextual content and situational
content. He believed that working with context pro-
motes creative thinking. P. Lindsay and D. Norman
[16] give the context a significant role in the processes
of human information processing. E. Panov dealt with
the relationship between the situation, context and con-
tent of the action. Problems of context influence on an-
ticipation processes are found in the works of B. Lomov
[19], E. Surkov. Also such well-known psychologists
as M. Bakhtin, A. Luria, A. Leontiev were interested in
the question of context and contextual situations.
Among foreign scholars on this issue are: J. Richards,
Amy B. M. Tsui. The technology of contextual learning
involves subject and social modeling of the future pro-
fessional activity of the specialist and his assimilation
of abstract knowledge of the profession. A. Verbytsky

[11] identifies three basic forms of student activity.
These include: academic training (traditional), quasi-
professional (this includes business games and other
forms of play) and training-professional (e.g. intern-
ships, thesis preparation, etc.). The following educa-
tional models can be attributed to the forms of student
activity (academic, quasi-professional, educational-
professional educational activity): semiotic, imitative
and social. The semiotic model involves the student re-
ceiving information and processing it without express-
ing a personal attitude to the material being studied.
The student's activity is expressed in listening, reading,
speaking and writing. The simulation study model pro-
vides for the student to go beyond the submitted infor-
mation and compare it with future professional activi-
ties. In this case, there is a personal involvement of the
student in mastering a particular field of activity. In the
social educational model, the task acquires a dynamic
development in the joint, collective activities of stu-
dents [11, p.70]. O. Larionova notes that the theory of
contextual learning is based on three sources: - under-
standing of the content-forming influence of the subject
and social contexts of the student's future professional
activity on the process and result of his educational ac-
tivity; - activity theory of learning, developed in do-
mestic pedagogy; - theoretical result of various experi-
ence of using forms and methods of active learning [14,
p.119]. Researching the technology of contextual learn-
ing, M. Levkivsky emphasizes that its essential charac-
teristic is the modeling with the help of sign tools (lan-
guage of academic disciplines) of the subject and social
content of future professional activity. Thus, in contex-
tual learning, the means of knowledge (by sign sys-
tems) become (as if "viewed") the contours of profes-
sional reality, and therefore abstract pedagogical posi-
tions (knowledge, contradictions, patterns, principles)
are closer to life [15, p.53].

Contextual learning technology also includes lec-
tures and seminars. There are the following types of
lectures: information (classical), problem, lecture-visu-
alization, lecture with pre-planned mistakes, lecture-
press conference. Seminars should implement the prin-
ciples of problem-solving, it is appropriate to give them
a form that would promote the development of discus-
sions, debates, creative use of knowledge. Contextual
learning technology is a great way to integrate subject
specificity and language learning. The use of this tech-
nology in language teaching helps to combine the use
of methods aimed at performing a specific task and
problem-based learning, as students face a specific (au-
thentic) problem that must be solved by analyzing the
material presented in the language they are learning.
The authenticity (authenticity) of situations and mate-
rial has an extremely positive effect on student motiva-
tion and stimulates language learning in general. The
main purpose of using this technology is to improve
language learning through the use of special tasks
through the introduction of contextual learning technol-
ogy. The purposes of using this technology are:

1) to increase the motivation of students learning
the language by using quality materials of contextual
learning technology;
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2) to create new, accessible curricula for broad-
casting teachers, which will be introduced in teaching
and will lead to the growth of professional develop-
ment.

Contextual learning technology has long been
used in economics and law, but it still remains an inno-
vative technology in language teaching. The use of con-
textual learning in language learning has a positive im-
pact on the development of active and passive language
skills. It also influences the development of presenta-
tion skills, problem solving, and teamwork. Not all
tasks in contextual learning are the same; they depend
on the level of language proficiency of students and the
goal to be achieved. After all, the main goal of a lan-
guage teacher is not just to teach the material, but to
improve communicative professional competence dur-
ing language practice. Different textbooks offer options
for using contextual learning: some clearly described
situations, others offer mini-situations at the end of
each semantic part of the given material or topic. There
are also two types of contextual learning: the first - pro-
vides the student with the ultimate goal in practicing
specific skills (negotiation, interviewing, problem solv-
ing, decision making), the second - freer and allow the
teacher to choose the strategy of the lesson at its discre-
tion. R. Scholz and O. Taitier give the following aspects
and classification of Case-Study [6, p.10].

Today there is a lot of controversy about the effec-
tiveness and appropriateness of the use of certain learn-
ing technologies. Among the technologies that attract
the attention of scientists and practitioners, Case-Study
technology is becoming increasingly popular. Obvi-
ously, aspects of this technology are important for
deeper analysis. Among the latest studies on the use of
Case-Study technology are the works of G. Bagiev, L.
Zhdanova, V. Lobashov, Y. Surmin and others. Among
foreign scholars, K. Rennie, J. Honan, S. Wasserman,
M. Lundenberg, B. Lewis, H. Harrington, and others
are studying this problem. In practice, many foreign ed-
ucational institutions use Case-Study technology as an
effective way to achieve a high level of student
knowledge. Originating in the early twentieth century
in the United States, it is widely used in many educa-
tional institutions around the world. Among such uni-
versities are Boston, Harvard, Cambridge, Columbia
and others. E. Margvelashvili emphasizes that the use
of Case Study in foreign educational institutions occu-
pies a significant place. Thus, on average, 35-40% of
study time is devoted to solving typical situations there.
For comparison, the School of Business at the Univer-
sity of Chicago considers 25 situations of all study time;
at Columbia University Business School - 30%. The
leader is Harvard University, where up to 700 case sit-
uations are considered per year [20, p.82].

There are both supporters and opponents in the use
of this technology. Proponents consider it a highly ef-
fective technology that allows you to learn the material
at a high level. Opponents consider this technology im-
perfect, noting that theoretical knowledge is more val-
uable than practical; the results of processing small
Cases (situations) are unreliable [7]; it is impossible to
draw a conclusion from a single case, so the results of
the Case Study cannot have scientific significance; the

use of this technology is possible only for setting hy-
potheses, not for testing them; there is often a difficulty
in summarizing the specific situation under investiga-
tion. Professor Bent Fleuberg from the University of
Aalborg (Denmark) in his study "Five Misunderstand-
ings about Case-Study Research" proves the im-
portance of the described technology and refutes all the
above shortcomings [1, p.219]. Analyzing the ways of
using this technology in the educational process, we
want to draw attention to the fact that in foreign practice
is dominated by direct consideration and analysis of
cases (situations) of different agrarian directions. Tra-
ditionally, the study of language involves the assimila-
tion of certain language material (grammatical, lexical,
phonetic, syntactic, orthographic, orthopedic, ethno-
graphic) by performing certain tasks. Traditional ap-
proaches to language teaching do not involve a deep
synthesis of language material and professional orien-
tation. This causes a low level of knowledge of students
not only on the basis of the specialty, but also nullifies
the educational and cognitive motivation. In contrast to
the traditional approach, the use of Case-Study technol-
ogy improves the student's knowledge of special sub-
jects, in our case agronomy, and allows to improve oral
and written language practice; provides the develop-
ment of such operations of thinking as: analysis, syn-
thesis, comparison, generalization, abstraction, con-
cretization; develops educational and cognitive motiva-
tion. According to G. Dimant, the use of Case Study
technology in teaching students of agrarian specialties
not only facilitates the understanding of economic laws,
but also helps to increase the level of motivation for
different courses and promotes the formation of re-
search, communication and creative skills in decision
making [2, p. 73].

Dr. G. Vole [9], a senior lecturer in economics at
the University of North London, uses Case-Study tech-
nology in his practice, noting that in order to success-
fully master the material, it is necessary to develop two
types of skills in students: - "lower skills" - knowledge,
understanding and ability to apply; - “higher skills” are
operations of analysis, synthesis and evaluation. To de-
velop "higher skills™, according to the researcher, stu-
dents first need to be motivated and stimulated to learn
basic knowledge. In his practice, Dr. G. Volpe [9] uses
Case-Study technology in agriculture sphere, and his
lecture has the following structure:

1) first, the lecture material is offered to students
and used as a means of presenting its topic and high-
lighting the main issues for discussion. In this way stu-
dents' attention is attracted and general knowledge is
transferred;

2) during the lecture the main theoretical aspects
are revealed on the basis of its content. This allows stu-
dents to relate theory to context;

3) at the end, the main conclusions are summa-
rized and the lecture material is reviewed again to rec-
ord the main provisions in the memory of students [9].

In the process of discussing situations, various
forms of work can be used: press conference, dialogue
with managers, specialists in this field, report, etc. [2,
p.74]. The authors, in agreement with researchers J.
Honan and S. Sternman, in their book "The Use of
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Cases in Higher Education"” cite five defining features
of Case-Study:

1) use of real problems;

2) maximum inclusion of participants;

3) maximum trust in the teacher;

4) lack of evaluation (“correct", "incorrect") of an-
SWers;

5) the teacher must "fit" the participants in the
"case situation" [4, p.1-2].

Researchers also cite five basic principles of Case-
Study:

1) the advantage of situational analysis;

2) obligatory connection of analysis and ideas;

3) the need to include students;

4) non-traditional role of the teacher;

5) the balance of independent and collective learn-
ing [4, p.1].

There are two questions about the use of Case-
Study technology: the first is where teachers can obtain
materials, so-called “cases” and the second is how to
adapt the technology so that it is effective in language
learning (the amount of material is significant for a
small amount) and put language material into a profes-
sional context. As the experience of foreign experts
shows, case materials are widely represented both in the
specialized literature and on the Internet. In particular -
A Student and Teacher Business Studies Resource Cen-
ter offers one hundred situations for consideration and
analysis.  Access to them is free at
www.thetimes100.co.uk. Well-known world brands
are analyzed from different angles; in particular, the ex-
ample of Intel considers the use of innovation to create
competitive advantages. The use of Intel's integration
approach in research and production to develop your
own business is analyzed. The example of The Building
Societies Association (BSA) examines different types
of organizations and their purpose, emphasizes their
common and distinctive features. Siemens analyzes
learning and development as a growth strategy. One sit-
uation concerns Skoda's management: it was built on
the basis of SWOT analysis (SWOT is an abbreviation
of the method of analysis in audit: Strengths - ad-
vantages; Weaknesses - weaknesses; Opportunities -
opportunities; Threats - warnings), which contributed
to effective competition in mechanical engineering.
Oxford University Press (www.oup.com) offers a num-
ber of educational and methodological complexes for
learning English by students of agrarian specialties:
Business Basics, Business Focus, Business Grammar &
Practice, Business Objectives, Business Vision, Busi-
ness one: one, ProFile, Oxford Handbook of Commer-
cial Correspondence. Complexes have a communica-
tive orientation and are developed in an agrarian con-
text, and aim to develop all types of speech activity.
Texts used in textbooks are taken from articles, maga-
zines, books and situations of real companies. Cam-
bridge University Press (www.cambridge.org) also of-
fers a number of specially designed courses for students
of agrarian specialties, including: Business Communi-
cations, Business English Frameworks, Business Roles,
Communicating in Business, New International Busi-
ness English, Professional English in Use: Finance,
Professional English in Use Marketing.

For teachers who independently develop situa-
tions for analysis, it is worth highlighting the following
information in the study of the problem:

a) determine the company on the example of
which the analysis will be performed;

b) provide brief information about the company
and provide the main points for consideration;

¢) describe the problem, get acquainted with addi-
tional information that can help solve the problem;

d) indicate the purpose of the study and what re-
sults the company seeks to achieve;

e) you can give examples of thoughts of company
employees and experts about the problem under study;
f) indicate the company's plans for the future;

g) offer additional literature for students who want
to explore the problem in more depth.

R. Scholz provides the following sources of infor-
mation for creating Case-situations [6, p.14]:

- archival records;

- open interviews;

- targeted interviews;

- structured interviews;

- direct observation;

- split observation;

- survey;

- experiments;

- other techniques for obtaining samples.

It is worth noting that the main purpose of using
this technology is not only to find the only correct so-
lution to the problem, but to involve students in active
discussion when they participate in various mental op-
erations and language practice. It is a well-known fact
that the more often a student uses a certain lexical unit,
grammatical, syntactic structure, the better it is memo-
rized. Therefore, the very fact of language practice is
important. Students who are often afraid to speak due
to a low level of knowledge may be involved in the dis-
cussion process in groups. This not only improves
knowledge, but also increases their level of learning
and cognitive motivation and self-esteem. The defining
characteristics of future students- agrarians G. Dimant
includes: review, data processing, organizing infor-
mation about economic phenomena and processes,
analysis of economic results, evaluation of its success
and opportunities for improvement, forecasting, current
planning and prospects [2, p. 74].

V. Galyant to the specific abilities and skills of
students of agrarian sphere refers to the professional
style of thinking, which includes:

- systematic

- a comprehensive approach to solving agrarian
problems, the ability to establish relationships, the
structure of a particular process or phenomenon;

- versatility

- the ability to calculate all possible options in the
analysis and solution of the problem;

- selectivity

- purposeful choice of the optimal solution of the
problem;

- prospects

- forecasting the results of activities, predicting the
consequences of decisions, identifying priority areas;

- flexibility
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- the ability to easily adapt to a new situation and
find unconventional solutions; identify and eliminate
inconsistencies;

- efficiency

- a quick and rational solution to the problem [12,
p.178].

The role of the teacher in the application of Case-
Study technology is unique, he can be an organizer, a
guest, an arbitrator, a judge, a mediator, a friend. Ac-
cording to J. Honan and S. Sternman [4], the main func-
tion of a teacher who uses this technology is to act as a
highly professional assistant, breaking down barriers
between students, promoting a more lively discussion
of situations and directing the audience in the right di-
rection [4, p . 9]. The role of the student is also unique.
For comparison, researchers offer two schemes of func-
tional relationships between teacher, students and
learning material when using Case-Study [4, p.10].

Referring to the use of the technology described
above, it should be noted that the introduction of only
Case-Study technology in the learning process is not a
panacea, so it is necessary to use other learning tech-
nologies, to combine them organically. Many teachers
do not use this technology for the following reasons:
first, they feel insecure, thinking that they may become
entangled in new educational technology and lose cred-
ibility in the eyes of students; secondly, they may not
like the change of status from a teacher who is the full
owner of the lesson to a consultant-organizer of educa-
tional activities. Finally, teachers who use traditional
learning technologies may feel that learning is not com-
plete if they use Case Study technology [8, p.70]. Using
Case Study technology can help:

- development of critical thinking;

- improving students' organizational skills;

- the situation being studied is characterized by a
high level of informativeness;

- improving communication skills;

- this technology can be used to improve student
writing skills and oral communication.

Nonverbal communication skills can also be im-
proved with this technology;

- development of managerial communication
skills, such as meetings, presentations, signing con-
tracts, etc.

This technology transports students to life situa-
tions and sets them up for communication, educational
cooperation and development of teamwork skills. Thus,
analyzing all the above, we can conclude that the use of
contextual learning technology is undoubtedly a prom-
ising and effective tool in preparing students of agrarian
specialties, as it helps students to effectively master
professional educational material, develop their com-
munication skills, increase student motivation to study
languages in the profession, to promote professional
thinking. At the same time, it is important to remember
that the effectiveness of this technology depends on its
skillful combination with traditional learning technolo-
gies.
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PREPARATION OF THE FINAL YEAR STUDENTS IN THE SUBJECT "PEDIATRICS,
CHILDREN'S INFECTIONS” DURING DISTANCE LEARNING: THE RESULTS OF AN
ANONYMOUS QUESTIONNAIRE.

Abstract.

The article presents the results of an anonymous survey of the 5th and the 6 year medical students, which
concerned the assessment of distance learning through the students observations, distance learning methods, stu-
dents' attitudes to e-learning in the subject "pediatrics, pediatric infections".

Keywords: distance learning, self-study, pediatrics, paediatric infections.

Introduction. There are currently global changes
in the health medical education system related to the
COVID19 pandemic in Ukraine and around the world.
In all higher medical educational institutions, there was
a switch over to distance learning, in which the trans-
mission of information to students is in interactive
mode with the use of information and communication
technologies [1, p.196].

The emergence of e-learning is not accidental - it
is a natural stage of development and adaption of edu-
cation to modern conditions of the information society.
All over the world, distance education has long occu-
pied its socially significant role, providing constant
contact and emphatic exchange of information between
listener and teacher (tutor), while the effectiveness of
learning depends on the application of various methods
of presenting new data and the introduction of modern
information technology [2, p.93]. Distance education
changes the role of the teacher, who during the educa-
tional process most likely acts as a tutor, mentor, coor-
dinating the cognitive process of students [3, p.1855].
The most effective cooperation is achieved through ac-
tive feedback, which allows constant improvement and
the capability to update the course of subject, increas-
ing the cognitive and creative activity of students. In-
teractive co-operation in the process of work gives stu-
dents more opportunities for self-assimilation of new

information. During the practical lesson, which is con-
ducted remotely, students actively discuss new mate-
rial, learn to dissect and process new information, ana-
lyse clinical cases using case-based methods based on
virtual patients, gaining new skills that will allow them
to improve their professional skills and further apply
them in practice.

Motivational attitude in student learning is espe-
cially important in the structure of professional compe-
tence of the graduate, particularly during e-learning.
Creating conditions for independent scientific work, in-
terest in the specialty intensive cognitive creative activ-
ity, contribute to the further formation of professional
orientation.

The aim of the study. The aim of the work was to
evaluate the self-study preparation of final year stu-
dents in the subject “pediatrics, pediatric infections"
during distance learning through the students’ observa-
tion.

Material and methods of research. On the basis
of the Department of Pediatrics and Paediatric Infec-
tious Diseases of Bukovynian State Medical Univer-
sity, the effectiveness of training 93 students of 5-6
courses in the occupation "Medical Affairs" in the sub-
ject "Pediatrics, Paediatric Infectious Diseases"”, who
studied remotely. It was found that 66.7% of respond-
ents studied on a budget basis, 33.3% of students - on a
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